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ABSTRACT

The purpose of this research is to determine the significance of pedagogical management (PM) in the teaching 
practice of instructors and the relationship between it and students’ academic achievement. 23 scholarly 
papers were reviewed bibliographically in order to perform the investigation. The findings show a strong 
correlation between high-quality instruction and efficient pedagogical administration. It highlights that the 
instructor is the change agent in this process and that the student’s educational transformation depends 
on their own personal growth. The conclusion highlights the significance of PM as a crucial component in 
obtaining quality education and emphasizes how the quality of the teaching process reflects on the quality 
of education. The present study holds significant value for the educational sector because it emphasizes 
the necessity of concentrating improvement efforts on teacher preparation and classroom management 
skills. These have been identified as critical points, particularly in higher education, where a pedagogical 
management crisis has been identified.

Keywords: Pedagogical Management; Academic Performance; Teacher Training; Educational Transformation; 
Quality Education.

RESUMEN

El presente estudio tiene como objetivo determinar la importancia de la gestión pedagógica de los docentes 
en su práctica educativa y cómo esta se correlaciona con el rendimiento académico de los estudiantes. 
La investigación se creó revisando 23 artículos científicos. Los hallazgos muestran que existe una fuerte 
correlación entre una gestión pedagógica efectiva y la calidad de la enseñanza. Se enfatiza que el maestro 
es el agente de cambio en este proceso, y su evolución personal es esencial para la transformación educativa 
del alumno. La conclusión destaca que la calidad de la educación se refleja en la calidad del proceso 
de enseñanza y destaca la importancia de la GP como un factor crucial para el logro de una educación 
de calidad. Este estudio es crucial para el campo educativo porque enfatiza la necesidad de enfocar los 
esfuerzos de mejora en la formación docente y sus competencias de gestión en el aula. Estos dos aspectos 
han sido identificados como cruciales, especialmente en la educación superior, donde la gestión pedagógica 
está en crisis.
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Educación de Calidad.

INTRODUCTION
Recent research has focused on the significance of teachers' Pedagogical Management (PM) in their teaching 

practices and its relationship with student performance levels.(1) PM places the teacher, who is in a continual 
state of change and personal transformation, at its core, aiming to similarly transform students and foster the 
generation of new knowledge within the classroom. Thus, the quality of education is measured by the quality 
of the teaching process, highlighting the importance of the teacher's professional, ethical, and moral training. 
Proper training is crucial for the development of effective PM and for enhancing learning outcomes.

Discussions about quality education are longstanding, yet the precise indicators to determine if the education 
offered in schools genuinely meets quality standards remain elusive. One such criterion is the PM executed by 
teachers in their educational practice. This bibliographic research aims to explore whether there is a connection 
between PM, teaching practices, and the quality of education provided in educational institutions. Additionally, 
the purpose of this review, analysis, and reflection is to find answers that underscore the importance of PM in 
the teacher's pedagogical role and the quality of student learning.(2)

Pedagogical Management is a framework encompassing teacher performance that integrates professional 
aspects with curricular development and teacher training, all aimed at the holistic development of students. 
This, in turn, impacts the educational quality across educational systems, making PM a cornerstone for fostering 
learning.(3)

The quest for quality learning outcomes has always been a priority; however, challenges remain in achieving 
this aim. In various international evaluations, only a few students achieve the desired levels, thus highlighting 
the critical need to focus on the PM conducted by teachers in their pedagogical work. This raises the question 
of whether processes developed with effective PM can enhance learning, indicating a need to examine how PM 
and teachers' pedagogical practices are interconnected.(4)

Moreover, the teacher's role in PM is considered significant for quality pedagogical management. This role is 
evident in coordination, planning, direction, and administration, all of which benefit learning. Additionally, the 
management performed by principals impacts the entire educational community and its interactions.(5)

In the current context, effective PM by teachers requires specific roles and versatility to address the changing 
landscapes and meet current educational demands. In the same vein, PM as a professional competency focuses 
on the methodology employed by teachers in the educational process, enhancing the participation of all 
educational and social actors.

Given the importance of PM in educational quality and the need for its comprehension and development, this 
article aimed to conduct a comprehensive bibliographic review and analysis of studies pertaining to teachers' 
PM in their educational activities. The goal was to identify what is known and relevant about teachers' PM and 
their pedagogical work, as well as to determine which aspects remain unknown or significant regarding PM and 
teachers' pedagogical practices.

METHODOLOGY
This review article is descriptive and exploratory, aiming to answer the questions: What is known about the 

topic? Are the variables related? To this end, a thorough review of various documents was conducted, involving 
a detailed search of research, as well as their organization, analysis, and systematization.

For locating the research, multiple primary and secondary sources were used, along with exhaustive 
bibliographic searches through electronic databases such as EBSCO, SCOPUS, and Google Scholar. Descriptors 
such as "pedagogical management" and "teacher performance" were used in both Spanish and English, along 
with the Boolean operators AND, NOT, and OR, yielding records ranging from 74 to 10. To enhance search 
results, combinations of these descriptors were made, leading to more precise information.

Studies focusing on the two variables, emotional intelligence and professional capacity of the teacher, 
were selected. This selection considered various educational levels, from basic to higher education, and 
prioritized research with larger sample sizes. Key terms like "emotional intelligence," "teacher performance," 
and "pedagogical practice," and combinations thereof were used, resulting in 70 investigations, of which 23 
were chosen based on inclusion and exclusion criteria related to the descriptors. Research not precisely focused 
on the mentioned descriptors or those considered outdated were excluded.

The gathered information was organized in an Excel database, noting the author, article title, objectives, 
results, and conclusions, with Mendeley software also being used. After organizing the data, documents were 
distributed by thematic fields, grouping studies with related aspects.

A reflective critical analysis of the theme's variables was then conducted to identify common and controversial 
points, using a comparison strategy. Authors who shared similar arguments, results, and conclusions, as well as 
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those with differing viewpoints on the investigated variables, were grouped. Finally, conclusions were drawn, 
and some recommendations were made.

RESULTS
The results are presented according to common aspects found in the 23 scientific articles analyzed regarding 

the importance of pedagogical management in the teacher's pedagogical practice. Categories for grouping were 
established, as shown in the following table:

Table 1. Categorization of Scientific Articles by Common Aspects

N° Grouping Categories Number of Articles

01 Pedagogical Management in Basic Education Teachers 10

02 Pedagogical Management in Higher Education Teachers 4

03 Pedagogical Management by School Administrators 3

04 Models of Pedagogical Management 6

Total 23

From the selected articles, various categories related to the two study variables have been identified, 
grouped into 4 categories. The analysis of each category was performed based on the closest approach to the 
research topic and its variables.

Pedagogical Management in Basic Education Teachers
From table 1, it can be seen that in this grouping criterion, 10 original studies were found. Therefore, to 

make a comparison between the results of these investigations, a table is presented where the common and 
different aspects that each investigation presents are made visible.

Pedagogical Management (PM) and teaching quality are closely linked, with a positive work environment 
enhancing teachers' dedication and appreciation. The influence of the director is crucial, especially if they 
possess skills in active listening, collaboration, and good treatment, impacting the personal, institutional, and 
interpersonal aspects of the teacher. This, in turn, directly affects the planning, execution, and evaluation of 
learning in PM.(6)

Pedagogical Management (PM) highlights teacher efficiency, including their knowledge and training, in all 
its processes. However, there are problems in its development, indicating the need to provide tools to improve 
the PM of teachers.(7)

Teachers believe that to improve educational quality, Pedagogical Management (PM) must include continuous 
training, self-evaluation of their methods, and transformation of teaching, ensuring quality educational 
opportunities for all students.(8)

A significant relationship was found between the quality of Pedagogical Management (PM) and teaching 
practice, indicating that the PM exercised by directors impacts teachers' performance. Additionally, the 
professional ethics of the teacher, essential for PM, is present in most of them, who promote values such as 
respect, kindness, willingness, and creativity in their pedagogical practices.(9)

There is a direct relationship between the Pedagogical Management (PM) of the director and that of the 
teacher in their educational work; poor PM by the director leads to unsatisfactory teacher performance, 
preventing good PM by the teacher.(10)

It was demonstrated that the pedagogical practice of the teacher is strengthened when a socio-formative 
approach with socio-critical theory is implemented, taking into account complex and reflective thinking, 
collaborative work, feedback, methods, and knowledge management in the PM carried out by the teacher.(11)

It was found that PM is determined by curricular programming, methodological and didactic strategies; 
evaluation of learning, the use of materials and didactic resources which favor good teaching performance and 
improvement of learning.(12)

There is a direct relationship between PM and teaching performance; however, it must be considered that 
education is dynamic, therefore, the environment in which the educational institution is located must be 
taken into account, in addition to the teacher being aware of the functions they have to develop, betting on 
permanent innovation.(13)

Quality educational management allows all resources to be used effectively, achieving goals and improving 
learning. In addition, the policy guidelines established for improving educational quality must be taken into 
account, as well as prioritizing self-training and professional autonomy, which are fundamental for developing 
good PM in teacher practice.(14)

To have good PM in remote environments, teachers must practice efficient use of virtuality, develop strategies 
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that implement personalized attention, diversified planning with collaborative work among peers, home visits, 
community participation, and parents as allies for learning.(15)

The authors refer to the fact that PM is directly related to the pedagogical practice of teachers and if it 
is good, the teacher's practice will also be of high quality, raising student learning achievements. Conversely, 
if PM is deficient, the teacher's pedagogical practice will be as well. They also mention the leadership of the 
director and their PM for the development of an adequate pedagogical practice of the teacher, relating the PM 
of the director with that of the teacher.

Furthermore, it was found that the PM of the teacher covers the dimensions of planning, execution, and 
evaluation of learning, which are related to the dimensions of teaching practice that are framed in the social, 
personal, and intrapersonal aspects as well as the institutional.

Additionally, for the proper development of PM, educational policies established according to contexts must 
be considered since education is dynamic and therefore diverse, as well as considering virtual environments 
and resources when developing distance education.

Pedagogical Management in Higher Education Teachers
In this grouping criterion, 4 articles were found, detailed as follows:
Currently, PM is in crisis, thus it must adopt a strategic governance approach, establishing relationships 

among all members of the educational community to achieve efficient and effective academic, administrative, 
and social development. This includes adeptly facing challenging circumstances and utilizing technological 
platforms, as well as promoting collaborative work among educational, institutional, and community actors.(16)

PM consists of academic foundation, organization and implementation, curricular development, and quality 
supervision and control. Therefore, PM is related to educational quality. However, a lack of interest in properly 
conducting teaching and learning processes has been observed. Furthermore, authorities do not perform 
relevant monitoring and supervision of teachers' PM, leading to a lack of educational quality.(17)

PM is related to the professional competencies of the teacher and is dimensioned in the relationships among 
educational agents, which form the knowledge society. Teacher competence is determined by the set of skills 
and knowledge that the teacher possesses.(18)

Teachers' PM is related to the curricular design they implement, the educational resources and materials, 
the assessment, and the monitoring conducted by the teacher in the teaching and learning processes.

Regarding this criterion, teachers' PM is given by the curricular designs they implement, as well as the 
materials and resources, and the evaluation and monitoring they perform. It was also found that there are many 
difficulties in developing proper PM by higher education teachers, especially due to the lack of supervision and 
monitoring by relevant authorities.

Moreover, PM develops in interaction with all educational, communal, and social agents, and is given by the 
knowledge and skills that teachers possess and put into practice throughout the teaching process.(19)

Pedagogical Management by School Administrators
Regarding this category, 3 investigations on the theme were found, revealing the following findings:
There are positive and significant relationships between the PM of school administrators and the pedagogical 

performance of teachers, especially in aspects where decisions are made to improve teachers' pedagogical 
practices. This includes creating spaces and times for planning monitoring actions, organization, and direction, 
exercising their leadership, and promoting active participation of teachers in the development of pedagogical 
activities towards achieving common and shared objectives.(20)

The PM conducted by school administrators has a positive influence on teachers' performance, improving 
student learning achievements. This PM must be framed within optimal interpersonal communication, acting 
both as a good sender and receiver, achieving understanding and comprehension of teachers.(21)

The PM of school administrators, focused on academic supervision, affects teachers' pedagogical competence. 
Professional competence of the teacher is given by the ability to manage learning, which includes diagnosing 
the student, planning and implementing learning, and evaluating the learning outcomes, developing each 
student's potential, with the quality of learning being an indicator of good PM.(22)

Models of Pedagogical Management
The implemented model was advisory and support in PM to improve pedagogical practice and, consequently, 

student learning. This model primarily features the school administrator, whose role will be that of an empathetic 
advisor, fostering commitment, willingness, self-reflection, assertive communication, and practicing shared 
leadership, where a harmonious exchange of experiences and knowledge emerges, facilitating the analysis and 
reflection of one's practice, leading to active participation and collaborative work of teachers, making teaching 
practice more efficient and effective.(23)

The pedagogical management model for an academic year is conceived through a holistic approach, 
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prioritizing personalized methodological work, energizing interdisciplinary and interpersonal dimensions, 
promoting ethical training, professional competencies, and personal development competencies.(24)

A PM model based on teachers' transformational leadership was implemented to ensure adequate teaching 
work. This model promotes teaching functions in research and transformational leadership, focusing on the 
relevance and quality of teachers' academic practices. The model articulates the knowledge and experience of 
the teacher through the research process in the educational field.(25)

PM models favor methodological innovation and result from participative and collaborative work, considering 
the interests and needs of the context.(26)

The university teacher is a professional specialist in a subject but a novice in pedagogy, which causes many 
difficulties in carrying out the teaching and learning process.

From the authors, it can be said that different PM models have been practiced with the aim of improving 
the pedagogical practice of higher or basic education teachers. These models take into account the educational 
context, the needs and interests of teachers and students, as well as collaborative and participative work. They 
also consider the school administrator as the main actor due to their role in teachers' PM, requiring various skills 
and qualities such as leadership, assertive communication, and critical reflection, facilitating self-reflection of 
the pedagogical practice carried out by teachers.

Furthermore, these models emphasize holistic training and personalized work where different innovations 
in methodologies implemented by teachers are practiced, focusing on the interdisciplinary and interpersonal 
dimensions of teachers, promoting not only knowledge construction but also the ethical aspect of the student.

  
DISCUSSION

In basic education teachers, PM was found to have a direct relationship with the teacher's pedagogical 
practice, as mentioned, and its dimensions such as planning, execution, and assessment of learning, and the 
use of different didactic resources. It's argued that when teachers feel motivated and valued for their work, the 
effectiveness of the teacher's PM increases. In this vein, it's important to consider the context where learning 
takes place.(6,10,12,13) The teacher's PM involves knowledge, training, and professional ethics, determining the 
efficient work they perform, hence requiring ongoing training for good PM, which also includes self-reflection 
of their pedagogical practice.(7,8,9)

Furthermore, teachers need to demonstrate skills like complex and reflective thinking, feedback, the ability 
to perform collaborative work, and implement different methods for managing knowledge, leading to self-
training and professional autonomy of the educator, demonstrating good PM in their teaching work.(11,14,15)

Regarding the PM of higher education teachers and their pedagogical practice, there's a crisis in PM. Thus, 
work that integrates the entire educational community is necessary, conducting efficient collaborative work 
and considering academic, administrative, and social aspects. Also, control, supervision, and monitoring 
of the PM process are important, contributing to low educational quality. Additionally, PM is related to the 
professional competencies of the teacher, given by the different skills and knowledge that the teacher has. As 
for the dimensions of PM, like in basic education, it's comprised of curricular planning, resources and materials, 
assessment, and feedback conducted by the teacher in the teaching process.(16,17,18,19) At this level, existing 
educational policies and strategic governance are considered important for carrying out good PM that the 
teacher implements in their educational work and the benefits it brings to educational quality.

On the other hand, it was found that the teacher's PM is directly related to the PM provided by the director 
in their management role. Through shared leadership, decision-making, monitoring actions, organization, 
and direction, as well as practicing active listening, all this favors the development of proper PM of the 
teacher, improving pedagogical practices. In the same line, the teacher develops different skills like assertive 
communication, the ability to manage learning by diagnosing before curricular planning, developing students' 
potential, increasing the level of academic achievement.(21,22) Under these premises, the role of the director is 
predominant for proper PM of the teacher, hence it can be said that the PM carried out by the director is related 
to the teacher's PM and their pedagogical practice.

Different PM models that were put into practice were also found, considering the educational contexts. 
Among these are the advisory model based on providing personalized advice by the director, centered on 
reflective analysis of one's practice, resulting in more efficient PM. Similarly, the PM model for an academic 
year was implemented, dynamizing personalized methodology which mobilizes personal and disciplinary aspects 
of the teacher. The PM model based on transformational leadership was also found, articulating the teacher's 
experience with their disciplinary knowledge.(23,24,25) It was demonstrated that the implementation of PM models 
favors methodological innovation, improving the pedagogical work of the educator.(26)

CONCLUSION
In the research analyzed, it was found that the teacher's PM directly influences their performance and 

pedagogical practice. Therefore, if they have good PM, they will also carry out efficient pedagogical work, 
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increasing the level of learning. Conversely, if the educator does not carry out proper PM, they will not have 
a good pedagogical practice, and hence the learning will not be of quality. PM is also related to planning, 
execution, and curricular assessment, as well as the pertinent use of educational resources and materials, 
which will allow the development of competencies in the classroom, achieving quality education.

On the other hand, good PM of the teacher is framed in disciplinary knowledge, professional ethics, self-
training, and critical reflection of the teacher, aspects that determine the teacher's PM and the pedagogical 
performance they carry out, aspects that are necessary in both higher education and basic education. At the 
higher education level, PM and the teacher's pedagogical practice are in crisis since there is no adequate 
supervision, monitoring, and control, which is considered indispensable for improving the educator's pedagogical 
work and the quality of learning.

Similarly, the teacher's PM is related to the work of the director, since if they perform collegiate work, 
recognize and value the teacher's work, generate shared leadership among other aspects, educators will have 
good PM, improving their teaching work. In the same line, different PM models related to pedagogical support 
and personalized advice by the director have been implemented. Other PM models highlight the methodology 
that the teacher implements, involving both personal and disciplinary aspects.

Lastly, more research was found in the field of basic education since it appears at this level where it's 
believed that the teacher must carry out PM to develop learning, as opposed to higher education which thinks 
that teachers only have to be specialists in the subject they teach and not so much in the strategies they 
manage to develop learning, hence there are not many investigations at this educational level. Also, many 
investigations were found on the PM of the director and its relationship with the teacher's PM.
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